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Name of School Greenleaf Primary School 

Policy review date  June 2025 

Next review date June 2027 
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Date approved by 

Governing body 
8th July 2025 

 
Greenleaf Primary School 

Behaviour Policy 

At Greenleaf, the United Nations Convention on the Rights of the Child is at the heart of our policies and practice. 
This policy is supported by many of the articles from the UNCRC; some key ones are listed below.  

Article 2 (without discrimination) 

Article 3 (best interests of the child) 

Article 5 (parental guidance) 

Article 12 (respect for the views of the child) 

Article 13 (freedom of expression) 

Article 16 (right to privacy) 

Article 19 (protection from all forms of violence) 

Article 28 (right to education) 

Article 29 (goals of education) 

Article 31 (right to play) 

Article 42 (everyone – children and adults - should know about rights) 

Rationale         
At Greenleaf we believe that all members of our community have the responsibility to contribute to, and the right to 
benefit from a safe, productive and rich learning environment. We believe it is our role to teach children to develop 
positive relationships, manage tricky situations both in and out of school including online. We support them to 
develop and grow into responsible and active members of the Greenleaf, local and global communities. Through the 
implementation of this policy, we will ensure that no one is unfairly or illegally disadvantaged as a consequence of 
their age; disability; gender reassignment; marriage and civil partnership; pregnancy and maternity; race; religion or 
belief; sex; sexual orientation.  
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1. Creating and maintaining high standards of behaviour 

Ethos 
Our school motto is to ‘Aim high. Work hard. Be kind’ and as such we have high expectations for all our community. 
All staff and visitors are expected to positively promote our ethos. Our expectations for all children are the same, but 
we recognise that the level of support some children require to meet these expectations can vary. Our approach 
provides high nurture with high structure. We focus on a positive approach underpinned with early identification of 
need, well- resourced provision and clear and constructive communication.    

Objectives 

• To create an ethos of good behaviour where children are happy, secure and safe.   

• To build a positive school community which values, kindness, respect, patience, honesty, integrity and 
empathy for others.  

• To ensure that all are treated fairly, shown respect and that good relationships are promoted.   

• To help children understand that good citizenship is based upon positive choices and contributions. 
 
Strategies 
We have three school rules: Ready, Respectful and Safe. These rules, as well as our ethos of Aim High, Work Hard 
and Be Kind are central to all conversations regarding behaviour.  
All staff  

• Actively promote the school rules of Ready, Respectful and Safe.  

• Establish and practise routines.  

• Notice and highlight the positives and provide regular and specific feedback and praise. 

• Reward and celebrate desired behaviours.  

• Develop the emotional literacy and emotion regulation of all children. 

• Conduct themselves using skills and knowledge of trauma-informed and attachment informed practice.  

• Hold positive relationships as central to all behaviour management.  

• Involve parents at an early stage where a learner requires extra support. 

• Involve outside agencies where it is appropriate, when there is concern with a learner’s behaviour. 
In extreme cases a learner’s poor behaviour or failure to respond to help, support and other sanctions may result in 
the child being suspended or excluded from school by the headteacher in accordance with the Local Authority 
Children’s Service Exclusion and Suspension Guidelines. 
 
Trauma informed approach 
We recognise that all behaviour is a form of communication, and that all children deserve to be ‘seen, safe and 
secure’. Our trauma-friendly approach is embodied by our efforts to build a nurturing, calm and caring school 
environment. We create a highly structured and safe environment through strong routines and consistently high 
expectations for all our children.   
 
Zones of Regulation 
We use the Zones of Regulation to teach emotional literacy and support self-regulation. Staff are trained in the 
Zones of Regulation and classroom displays support emotion coaching. This approach requires high demand whilst 
offering high support. Where needed, the adult ‘tunes in’ to the child’s communication, accepts, listens, reflects and 
names emotions, supporting the child to find solution and regulation. Staff employ scripts to support emotion 
coaching: 
I wonder if you’re feeling…  
I‘ve noticed…  
It’s ok to feel… 
We will get through this…  
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Staff Behaviours 
Staff are positive role-models who build positive relationships as a starting point to manage behaviour. Staff 
consistently notice and praise positive choices and present a calm, consistent approach to addressing the undesirable 
behaviours. Children can expect visible consistency and visible kindness.  
 
All staff (as duty bearers) 

• Model positive behaviours and build relationships. 

• Meet and greet every child. 

• Employ predictable and reliable routines that enable children to be successful. 

• Plan lessons that engage, challenge and meet the needs of all learners. 

• Use praise, positive reinforcement and house points to reward and celebrate desired behaviours 

• Refer to ‘Ready, Respectful, Safe’ and ‘Aim High, Work Hard and Be Kind’. 

• Use a range of preventative strategies before employing the consequence hierarchy. 

• Use the consequence hierarchy sensitively, demonstrating a calm manner, separating the child from the 
behaviour and provide ‘take up time’ when going through the steps.  

• Follow up undesired behaviour, retaining positive relationships, and engage in reflective dialogue to ensure 
high expectations are shared and understood with learners. 

• Never ignore or walk past learners who are behaving in an undesirable manner. 
 
Phase leaders 

• Meet and greet every child. 
• Be a visible presence in the phase to encourage appropriate conduct. 
• Support staff by sitting in on restorative meetings and supporting staff in conversations where necessary. 
• Regularly celebrate staff and learners whose efforts go above and beyond expectations. 
• Ensure staff training needs are identified and targeted. 
• Use behaviour data to analyse interventions in pupil progress meetings. 

 
Senior leaders 

• Meet and greet every child. 
• Be a visible presence around the school and especially at transition times. 
• Celebrate staff, leaders and learners whose effort goes above and beyond expectations. 
• Share good practice. 
• Support middle leaders in managing learners with more complex or entrenched negative behaviours. 
• Use behaviour data to target and assess school-wide behaviour policy and practice. 
• Regularly review provision for learners who fall beyond the range of written policies. 

 
Parent Partnership 
As the significant adults in the child’s life, we believe that parents/ carers and school staff have a duty to work in 
partnership. We believe regular communication between the child’s home and the school is essential to support 
children to make safe choices both in and out of school and on and off-line. Progress, achievements and successes 
are shared and communicated as well as concerns. We endeavour for this to be a two way process and encourage 
active communication and respectful dialogue between the school and the home regarding both celebrations and 
concerns.  

Choice and consequence 
All behaviour is communication and all choices have consequences. Consequences are discussed as outcomes of 
choices. Consequences of choices which harm oneself, others or the community are actively addressed, discussed 
and repaired.  
 
We teach children to be: Ready, Respectful and Safe through thoughtful choices. We provide opportunities for 
children to display good behaviour with increasing independence. Adults are vigilant to notice, name and celebrate 
positive choices, which demonstrate the school ethos. Basic manners and considerate behaviours are expected from 
all of the Greenleaf community in or out of school, on or off-line, on school trips and events as well as any visitors to 
Greenleaf. 
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At Greenleaf we believe that falling out and having disagreements is a normal part of healthy development. It is our 
duty to provide guidance and support for a positive social and emotional development.  
 
Supporting Children’s Choices 
Clear routines across the school are essential in enabling the children to prepare themselves to be successful 
throughout the day.  Staff teach these routines to support the children in understanding the expectations, and learn 
how to be ready, respectful and safe. At the beginning of each year, every class co-develops a Class Charter, agreeing 
what the three rules mean in their classroom and around the school. 
 
We believe that relationships are at the heart of our school and, as such we work hard to get to know our pupils so 
that we are best placed to support their journeys. Their views and voice are valued through a variety of mechanisms 
including student council, pupil voice, and pupil questionnaires which provide formal structures for children to 
communicate concerns and suggest improvements. Each classroom has a Jigsaw box, where children can write 
messages for their class teacher, who will then follow up with a conversation.   
 
Beyond our PSHE curriculum, we believe it is crucial to teach the children skills and strategies for keeping themselves 
and others safe. These include teaching the children a script: “I didn’t like it when… and I would like it if…..” as well 
as different ‘Ways to say no.’ these are taught through assemblies and weekly Jigsaw PSHE sessions. 
  
Rewards  
Positive social and learning behaviour are celebrated in a number of ways.  

• House Points awarded to individuals and groups.  The points are collected on a weekly basis and the winning 
house is awarded reward time.  

• Star of the week certificates awarded to individuals and presented in assemblies.  
• Well Done post cards are sent home across the school year, celebrating individual achievements.  
• Fair Play Champions are nominated for demonstrating principles of fair play: safety first, positive attitude, 

team spirit and respect, and are rewarded half termly.  
 
Support systems 
As an inclusive school, we have a variety of coordinated pupil support systems which are needs led, planned and 
evaluated such as:  

• Targeted interventions at specific times e.g. lunchtime club 

• Individual Regulation Plans with clear targets, reward and consequences 

• Regular check-in with parent meetings/ Home- school communication book 

• Pastoral Support Plan 

• Learning mentor: small group work, 1:1  

• Child in Time counsellor  
 
2. Responding to behaviour 
For incidents of poor behaviour both inside and outside of the classroom, there is a clear hierarchy of consequences- 
see appendix 1. These are referred to by all staff, and aim to redirect the child to the desired behaviours. The 
consequences are discussed in a way that protects the child’s rights self-esteem and dignity.  

In class/ around the building  
Stage 1  
Reminder of expectations/ rule 
If behaviour continues child is given a warning 
Stage 2 
Time away from the group within the class  
Stage 3  
Time in partner class* 
 

In the playgrounds 
Stage 1  
Reminder of expectations/ rule 
If behaviour continues child is given a warning 
Stage 2 
Time away from the activity 
Thinking time, seated in the playground 
Stage 3  
Time in away from the activity/ inside 
Restorative chat with member of SLT 
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*Any time away from the class/ activity is always followed up with a restorative chat with the class teacher at the 
earliest next opportunity- e.g. next break. An agreement for next steps is made. 
 
Restorative chat 

EYFS/ KS1 
1. What happened?  
2. What do we need to do to make things better? 
KS2 
1. What happened?  
2. What were you feeling/thinking at the time?  
3.  Who has been harmed? Who has been affected and how?  
4. What do we need to do to repair the harm? 
5. How can we make sure this doesn't happen again? 
How can I help? Agree a follow up 'check-in'. 
 
When harm occurs, those affected are supported to consider the impact of their choices through restorative 
approaches, appropriate to their age and stage of development. Following an incident or conflict, there are three 
possible outcomes: things either ‘stay the same’, ‘get worse’ or ‘get better’. We use every event as opportunity to 
repair harm and make things better.   
 
We believe it is not the severity of consequence but the certainty and consistency of approach that makes it 
effective. In most cases, the stages approach and restorative conversations are enough to redirect behaviours. 
However, if there are repeated incidents of misbehaviour the teacher and team will take time to pause, think and 
review: 

• What is being communicated?   

• Do we need to develop a regulation plan? 

• Do we need to involve parents/ carer/ year group/ phase lead/SLT? 
 
Recording of incidents 
Where behaviour has fallen below the expected standards, staff record details of incidents on CPOMS.  
 
3. Preventing recurrence of misbehaviour 
More severe behaviours 
In some cases, particularly when a pupil is persistently disruptive and support or sanctions are not deterring 
misbehaviour, further action may be needed. In serious instances, their rights may be limited or a pupil may need to 
be suspended or excluded.  

Examples of more severe behaviours 
Fighting  
Dangerous refusal to follow instructions 
Running out of class/ school 
Biting, Vicious kicking 
Racial abuse 
Homophobic comments 
Bullying- including cyber bullying 
Deliberate Graffiti Vandalism, Stealing 
Rudeness to staff, verbal abuse, swearing at staff 
Physical abuse of staff 
Child on Child abuse- safeguarding  
Harmful sexualised behaviour  
Extortion, Bringing in dangerous items 

For more severe behaviours 
Immediate support from SLT/ pastoral team to remove child 
from the situation 
Class Teacher/ Senior Leader / Pastoral Team investigates 
incident 
Class teacher/ Senior leader/ Pastoral Team inform parents/ 
carers  
Possible consequences: 
Loss of privileges 
Repair – letter of apology, restorative conversation 
Extended time away from the class 
Parent/ carer/ adult invited in to discuss needs and agree 
Regulation plan  
Suspension for a fixed-term  
Permanent exclusion  

 
Following a serious incident, a debrief will take place with staff involved, and senior leaders and or the pastoral 

team. The debrief will explore these questions: 
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• What happened? Pupil and adult behaviours.  

• What can we learn from this situation? Needs (child /team)? Provision?  

• What do we need to do to reduce the likelihood of this occurring again?  

If there is no Regulation Plan or Pastoral Support Plan in place, parents/ carers are invited to school to agree and set 

up a plan of support, including targets, rewards and consequences. 

Exclusion and Suspension 

Children can be suspended or excluded for: 1. One-off serious incident 2. Persistent disruptive behaviours. 

Employing a trauma informed approach, we seek to work with agencies, such as EP, SALT, CAMHs, FAP to help 

address underlying needs. Suspension and exclusion are used as a last resort.  

When considering whether to suspend or exclude, we will consider: 

• If the behaviour is a serious breech/ es of behaviour policy.  

• If child’s behaviour risks the welfare of child or others.  

 

The purpose of suspension is to: 

• enable school to plan to better meet needs of the child and review how best to adjust provision, support and 

or strategies to support the child.   

• Communicate the behaviour is an unacceptable breach of policy 

• address the risk of safety to self or others  

• prevent permanent exclusion 

 

We believe in the importance of consistency to support the child. However, this doesn’t necessarily mean the same 

result each time. Incidents will be reviewed and considered as unique – as we seek to understand what led to the 

incident, what happened and the adult response. 

Checklist/ thinking tool in cases of suspension or exclusion. 

Did the school: 

• have a Regulation Plan/ Positive handling plan in place? (to plan for micro-structures, personalised 

strategies)  

• adjust teaching/ learning? 

• meet with parents/ carers? 

 

Reintegration Meeting  

The reintegration meeting is as important as the suspension to work with the family to ensure improved outcomes 

for the child and have a better understanding of what is being communicated. It is essential that the parent/ carer 

attend a reintegration meeting with their child before the child returns to school. The date and time of the 

reintegration meeting is communicated with the parent/ carer at the point of suspension.  

We employ a reflective approach in our reintegration meeting to learn and work in partnership.  

1. What have we learnt that we didn’t know before? 

2. What can we change or adapt? 

3. What does the child need/ in order to improve?  

We then agree a check-in to follow up and discuss progress and ask: Was reintegration successful? 

 

Pupil support 

The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected characteristic 

from being at a disadvantage. 
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Our approach to challenging behaviour may be differentiated to cater to the needs of the pupil, on the basis of the 

understanding that all behaviour is communication. Pupils who might require a modified approach include:  

• children with Special Educational Needs 

• children who have experienced trauma  

• children who are looked-after or recently adopted  

• children who are experiencing difficulties at home.  

Staff are trained annually in the specific needs of children who have trauma and attachment issues. 

 

The school’s special educational needs co-ordinator (SENCO) reviews the needs of pupils who exhibit challenging 

behaviours to determine whether they have any underlying needs that are not currently being met. External 

agencies or an educational psychologist may be involved to support this.  

 

Reasonable adjustments will be made to support pupils with specific needs to meet school rules and expectations. 

This may include a regulation plan. 

 

Bullying 

Bullying is defined as repeated behaviour which is hurt another either emotionally or physically. Bullying can be 

directed towards another because of their race, religion, gender or sexual orientation or any other aspect such as 

appearance or disability. 

Bullying can take many forms including: 

• physical assault 

• teasing 

• making threats 

• name calling 

• cyber bullying 

 

Racist incidents and Homophobic incidents 

As an inclusive school, we actively promote anti-racism and challenge all forms of discrimination. Racist incidents can 

be one-off or repeated behaviours which cause harm.  We believe that education is essential in challenging 

discriminatory views. All incidents of racist or homophobic behaviour are treated seriously. As such, consequences 

will be proportionate to the harm caused. We believe displays of racist and homophobic abuse indicate a need for 

further work/ education in line with our whole-school ethos and values.  

Racism and discrimination can take many forms including: 

• name calling 

• making threats 

• exclusion from activities  

• physical assault 

 

Please contact the school if you are ever concerned about your child. At Greenleaf, we have a zero tolerance 

approach to bullying, racism or discrimnatory behaviours. Each time a concern is raised, the following process is 

followed. 

1. Concern raised by child/parent/school 

2. Senior Leader interview pupil/pupils who are allegedly carrying out harmful behaviour 

3. Senior Leader interview suspected victim 

4. Senior Leader interview any witnesses 

5. Decision made. Bullying, Racist, discriminatory behaviour confirmed or not? 
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6. Parents of all parties informed – with review date given. 

7. Action Plan / Targets agreed  

8. Review after 2 school days, then after 5 school , then after 2 weeks  

9. Monitor by CT/ Senior Leader 

 
Child on Child abuse and sexting 
Children can abuse other children. This is generally referred to as child on child abuse and can take many forms. This 
can include (but is not limited to)  

• bullying (including cyberbullying)  

• sexual violence and sexual harassment 

• physical abuse such as hitting, kicking, shaking, biting, hair pulling, or otherwise causing physical harm 

• sexting and initiating/hazing type violence and rituals 
 
For incidents of child on child abuse, we ensure a contextual approach is taken when considering any harm caused as 
we recognise that anyone causing harm, may be being harmed themselves. Keeping Children Safe in Education 
(September 2024) 
We consider any sexualised behaviours or concerns as part of our wider safeguarding approach and any concern 
would be communicated immediately via conversation with the Designated Safeguarding lead as well as recorded on 
CPOMS. We use the AIM assessment to review any harmful sexualised behaviours and seek advice from external 
agencies, such as the BACME and Youth Offending team (YOT). 
 
Positive Handling 
On occasion, it is necessary to use ‘positive handling’ in order to ensure the safety of the school community. Any use 
of positive handling will have been assessed as proportionate, reasonable and absolutely necessary. When positive 
handling is used, all incidents are recorded on CPOMS. All use of positive handing will be communicated with the 
child’s primary carers and the Local Authority – see Positive Handling Policy.     
 
Monitoring   
Data submitted on CPOMS is alerted to the Headteacher, Deputy Headteacher and SENCo, and where appropriate, 
the safeguarding leads and is monitored and collated to produce half termly behaviour reports. (DHT) 
Half termly reports submitted to Headteacher and termly to Governors (DHT) 
The behaviour report is reviewed by the SEMH team (DHT behaviour lead, Inclusion Manager and Learning Mentor) 
half termly with the SEMH register to review needs, interventions and impact.  
Key needs are also discussed during pupil progress meetings. (Headteacher, Inclusion Manager, Class Teacher) 
End of year report submitted to Headteacher and Governors (DHT) 
 
Read in conjunction with 
Equalities Policy 
Positive Handling Policy 
Safeguarding Policy  
On line safety policy 
 
Next Review: June 2027* 
*Any changes in law will be reflected in the policy and agreed by governors  
  
Appendix 
1. Consequence hierarchy in class 
2. Consequence hierarchy outside of classroom 
3. Regulation plan/ daily tracker/ home school liaison 
4. Pastoral Support Plan- if at risk of, or returning from suspension 
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Regulation Plan 

Name of child Date 

Class Year Group 

My likes and interests: 
 
 
 
 
 

What I find difficult:  
 
 
 
 
 

When I am in the Green Zone, you will notice: 
 
 
 
 
 

When I am in the Green Zone, strategies that help me 
maintain this are:  

When I am in the Yellow Zone, you will notice: 
 
 
 
 
 

When I am in the Yellow Zone, strategies that help me 
get back to the Green Zone are: 

When I am in the Blue Zone, you will notice: 
 
 
 
 
 

When I am in the Blue Zone, strategies that help me get 
back to the Green Zone are: 

When I am in the Red Zone, you will notice: 
 
 
 
 
 

When I am in the Red Zone, strategies that help me get 
back to the Green Zone are: 

Consequences: 
 
 
 
 

Rewards: 
 

Review comments and date: 
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Daily Tracker 

Name:  Date: 

Targets: 
 
 

 Session 1 Playtime Session 2 Lunch Session 3 Session 4 

Monday 
 

      

Tuesday 
 

      

Wednesday 
 

      

Thursday 
 

      

Friday 
 

      

 

Home/ School Communication book 
(include brief notes and Zones of Regulation colours) 

 

Name  Date: 

 Notes from home Notes from school 

Monday 
 

  

Tuesday 
 

  

Wednesday 
 

  

Thursday 
 

  

Friday 
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Pastoral Support Plan 

Name of child:  Class/ Year group:  Date of birth: Regulation Plan no.  

Present at meeting:  Date:  Date for review:  
  

Purpose of plan:  
 

Entry data on the pupil (prior to receiving additional support) 
SEMH: 

Attainment: Reading:                      Writing:                         Maths:  

Likes:  
 

Dislikes: 

 

Strategies to try: that help 
 

 

Strategies to avoid: don’t help 

  

Notes/ progress 
Notes captured here during weekly check-in.  
Formal review every three weeks:   

Expected outcomes for the pupil Met Partially met Not met 

    
 

   
 

   
 

Actual outcomes for the pupil- summary.  
  

The pupil’s participation in any interventions 
 

Comments and next steps 
 

Pupil voice 

Review notes 

 


