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At Greenleaf, we believe that literacy is the foundation for all learning. We want children to love 
reading, become fluent and confident readers, explore how drama aids contextual understanding 
and imagination, and for children to each become independent, accomplished and creative 
writers. Literacy is taught every day, in mixed ability groups, with an emphasis on reading for 
pleasure, reading for understanding, and writing for a purpose. Across each week, children 
(dependent on key stage) take part in the following:  

❖ Phonics lessons (following our Little Wandle phonics scheme) 

❖ Reading lessons (DDR – Daily Directed Reading / WCR – Whole Class Reading) 

❖ Spelling lessons (from our EYFS/KS1 phonics scheme - Little Wandle / from our Y2/KS2 
spelling scheme - Spelling Shed)    

❖ Grammar lessons (which focus on rules, common misconceptions, ‘Marvellous Mistakes’, 
or new content relevant to their current writing topic) 

❖ Writing lessons - where writing is made purposeful and linked to a wider half-term theme, 
and which works in sequence to produce a finished ‘Big Write’ at the end of each week / 
fortnight 

❖ Oracy lessons where children approach questions or themes to develop their speaking and 
listening skills, arguing for or against in debate, presenting topics, or leading group 
discussions 

At Greenleaf, our core aim is to teach literacy to the highest possible standard, ensuring an 
appropriate level of challenge exists for all. Many of our pupils benefit from their day-to-day 
experiences of more than one language, and we therefore have ensured we celebrate diversity in 
culture and language. We provide all children with equal access to the curriculum, regardless of 
class, disability, ethnic origin, gender, sexuality, family make-up, belief (religious or non-religious), 
or any other individual special need. Every child who leaves our school, does so having had the 
best foundation and progression of Literacy skills we can offer. We constantly review our approach 
to the teaching of Literacy across the school, and all staff attend professional development 
training across each academic year. 
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Our Aims and Objectives 
Reading 
❖ To encourage every single child, of all levels and abilities, to develop a life-long love of reading  
❖ To foster an interest in words and their meanings, and to gain an appreciation and love of 

books from a variety of genres  
❖ To enable children to find books interesting, to read with enjoyment and to evaluate and 

justify their preferences 
❖ To enable our children to read confidently, fluently, accurately, and with understanding 
❖ To employ a full range of reading cues - phonic, graphic, syntactic, and contextual - to allow 

the children to monitor, correct and make sense of their own reading 
❖ To develop and create a wide range of reading opportunities across the curriculum, where 

reading is made exciting, meaningful and relevant 
❖ To enable children to use books confidently and accurately in order to find out about the world 

and develop deeper understanding 
❖ To celebrate the gift of reading and appreciate the rich variety of books, stories and texts we 

have in school, in libraries, online and at home 
 
Speaking, Listening and Oracy  
❖ To develop a positive attitude towards speaking and listening, where language can be used 

confidently in a range of contexts, adapting how and what is said to suit the purpose and 
audience  

❖ To participate in conversation, listening to others and responding appropriately, thinking about 
what has been said and the language used  

❖ To use speaking and listening as essential tools in developing children’s thinking to the world 
around them 

❖ To teach children effective communication - both verbal and non-verbal - through a variety of 
drama and contextual experiences 

❖ To develop competence in the art of speaking and listening, making formal presentations and 
debating points 

❖ To be given the opportunity to present ideas as individuals / groups, to class or wider whole-
school settings, where children each have a voice, and where that voice is listened to and 
respected across the school  

 
Writing  
❖ To write in a range of genres for a real purpose, whilst still fostering enjoyment 
❖ To develop life-long skills which are constantly expanding and evolving 
❖ To secure children’s knowledge of correct grammar, punctuation and spelling, and to ensure 

that this is being used accurately in context 
❖ To enable children to develop the skills of improving planning, drafting and editing of their 

work - and to support their peers in doing so 
❖ To develop children’s thinking skills, imagination and personal expression, including through 

drama, discussion and hypothesis  
❖ To promote a neat, legible and joined handwriting style, ensuring a high standard of written 

presentation, in accordance with our Letter Join scheme, is evident in all areas of the 
curriculum 
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Our Whole School Approach to Reading 
At Greenleaf, we aim to encourage a life-long enjoyment of reading for pleasure. Children and 
staff are enthusiastic about reading, and we hold a variety of book events throughout the year - 
each of which helps to instil that love of reading. By the time children leave Greenleaf, they are 
equipped to tackle unfamiliar words and a range of texts. They enjoy talking about books and can 
recommend books and authors to their peers.  

Reading for pleasure is a whole school priority and one that sits at the  
heart of Greenleaf as a school. 

We know reading for enjoyment is essential for children’s educational success and we aim to 
achieve this through a variety of ways: 

❖ Creating exciting and engaging book corners, which foster a huge love of reading 

❖ Book time - where the class teacher reads a range of genres (poetry, fiction and non- fiction) to 
the children across the week 

❖ Reading workshops for parents, encouraging the journey of reading so that it doesn’t stop at 
the door 

❖ Visits to our local library and keeping reading at the heart of our curriculum 

❖ Book fairs across the year  

❖ Book Week – a week full of enrichment events such as visiting authors/storytellers, where 
children are exposed to whole school themes and bespoke texts 

 

Our Approach to Early Reading and Phonics 
Phonics 
Children at Greenleaf represent our diverse and growing community. We have many children who 
join us at different points of the year, and we also have children who have Special Educational 
Needs, have English as an additional language, have just arrived from abroad, or who have 
particular home-life circumstances, which mean they may need additional support in early 
reading. It is essential that our approach to teaching phonics and reading is accessible to all 
learners, regardless of background. 
 
Intent 
At Greenleaf, we believe that all our children can become fluent readers and writers. This is why 
we teach reading through Little Wandle Letters and Sounds Revised - a systematic and synthetic 
phonics programme. We start teaching phonics in Nursery and follow the Little Wandle Letters and 
Sounds Revised progression, which ensures children build on their growing knowledge of the 
alphabetic code, mastering phonics to read and spell as they move through school. As a result, all 
our children are able to tackle any unfamiliar words as they read. At Greenleaf, we also model the 
application of the alphabetic code through phonics in shared reading and writing, both inside and 
outside of the phonics lesson, and across the curriculum. We have a strong focus on language 
development for our children because we know that speaking and listening are crucial skills for 
reading and writing in all subjects. 
 
Early Comprehension 
At Greenleaf, we value reading as a crucial life skill. By the time children leave us, they read 
confidently for meaning and regularly enjoy reading for pleasure. We aim to equip our readers 

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
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with the tools to tackle unfamiliar vocabulary, and encourage our children to see themselves as 
readers for both pleasure and purpose. Because we believe teaching every child to read is so 
important, we have a ‘Phonics and Early Reading Lead’ who drives the early reading programme in 
our school. This person is highly skilled at teaching phonics and reading, and they monitor and 
support our reading team, so everyone teaches with fidelity to the Little Wandle Letters and 
Sounds Revised programme. 
 
Implementation - Foundations for phonics in Nursery 
We provide a balance of child-led and adult-led experiences for all children that meet the 
curriculum expectations for ‘Communication and language’ and ‘Literacy’. These include: sharing 
high-quality stories and poems; learning a range of nursery rhymes and action rhymes; activities 
that develop focused listening and attention, including oral blending; and attention to high-quality 
language. We ensure Nursery children are well prepared to begin learning grapheme-phoneme 
correspondences (GPCs) and blending in Reception. 
 
Daily phonics lessons in Reception and Year 1 
❖ We teach phonics for 30 minutes a day. In Reception, we build from 10-minute lessons, with 

additional daily oral blending games, to the full-length lesson as quickly as possible. Each 
Friday, we review the week’s teaching to help children become fluent readers. Children make a 
strong start in Reception with teaching beginning in Week 2 of the Autumn term. 

❖ We follow the Little Wandle Letters and Sounds Revised expectations of progress. Children in 
Reception are taught to read and spell words using Phase 2 and 3 GPCs, and words with 
adjacent consonants (Phase 4) with fluency and accuracy. Children in Year 1 review Phases 3 
and 4 and are taught to read and spell words using Phase 5 GPCs with fluency and accuracy.  

 
Daily Keep-up lessons ensure every child learns to read 
Any child who needs additional practice has daily ‘Keep-up’ support, taught by a fully trained 
adult. Keep-up lessons match the structure of class teaching, and use the same procedures, 
resources and mantras, but in smaller steps and with more repetition, so that every child secures 
their learning. We timetable daily phonics lessons for any child in Year 2 and above, who shows 
significant gaps in phonic knowledge, or who has not passed the Phonics screening check. These 
children urgently need to catch up, so the gap between themselves and their peers does not 
widen. We use the ‘Rapid Catch-up’ assessments to identify the gaps in their phonic knowledge 
and teach to these using the Rapid Catch-up resources. These short, sharp lessons last 15-20 
minutes daily, and have been designed to ensure children quickly catch up to age-related 
expectations in reading. 
 
Reading in EYFS and Key Stage 1 - Daily Directed Reading (DDR) sessions  
We teach children to read through reading practice (DDR) sessions daily. These are all taught by a 
trained adult to small groups of approximately six children, where books are matched to the 
children’s secure phonic knowledge using the Little Wandle Letters and Sounds Revised 
assessments and book matching grids. Groups are all monitored by the class teacher, who rotates 
and works with each group on a regular basis. Each DDR session has a clear focus, so that the 
demands of the session do not overload the children’s working memory. The DDR sessions have 
been designed to focus on three key reading skills: 
o Decoding 
o Prosody: teaching children to read with understanding and expression 
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o Comprehension: teaching children to understand the text 
In Reception, these sessions start in Week 4. Children who are not yet decoding have daily 
additional blending practice in small groups, so that they quickly learn to blend and can begin to 
read books. In Years 2 and 3, we continue to teach reading in this way for all children. This 
ensures children continue to have sufficient practice of reading the text repeatedly, and being 
monitored by an adult when doing this. This means we are giving children the opportunity to 
develop fluency and prosody (patterns of stress and intonation) that in turn, leads to good 
comprehension. 

  
EYFS and KS1 home reading 
A DDR book is taken home to ensure success is shared with the family. Reading for pleasure books 
also go home for parents to share and read to children. We share the research behind the 
importance and impact of sharing quality children’s books with parents through workshops, 
leaflets and the resources. We also use many of the Little Wandle Letters and Sounds Revised 
parents’ resources to engage our families and share information about phonics, the benefits of 
sharing books, how children learn to blend, and other aspects of our provision - both online and 
through workshops. In addition to this, we also offer both after and before school support (such as 
Book Bag Club) to many of the children who are identified as behind, or at risk of falling behind, in 
reading. This swift support, which starts in Reception Autumn 1, is vital in providing parents with 
skills and knowledge needed to teach reading to their child.  
 
Ensuring consistency and pace of progress 
Every teacher who teaches Little Wandle in our school, has been trained so we have the same 
expectations of progress. We all use the same language, routines and resources to teach children 
to read so that we lower children’s cognitive load. Lesson templates, prompt cards and ‘How to’ 
videos ensure teachers all have a consistent approach and structure for each lesson. Furthermore, 
our Literacy, Phonics and Early Reading Leads, and Senior Leadership Team monitor, observe 
teaching on a regular basis. They use the summative data to identify children who need additional 
support and gaps in learning, and ensure all lessons – whether they be whole class or small group 
– all follow the high standards of teaching we have here at Greenleaf.  
 
 
Assessment  
Assessment is used to monitor progress and to identify any child needing additional support as 
soon as they need it. 
 
❖ Assessment for learning is used:  

o Daily within class to identify children needing Keep-up support  
o Weekly in the Review lesson to assess gaps, address these immediately and secure fluency 

of GPCs, words and spellings. 
❖ Summative assessment for Reception and Year 1 is used: 

o Every six weeks to assess progress, to identify gaps in learning that need to be addressed, 
to identify any children needing additional support and to plan the Keep-up support that 
they need. 

o By Phonics and Early Reading Lead and scrutinised to narrow attainment gaps between 
different groups of children and so that any additional support for teachers can be put into 
place.  

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/03/LS-KEY-GUIDANCE-GETTING-STARTED-ASSESSMENT-FINAL.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
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❖ Fluency assessments measure children’s accuracy and reading speed in short one-minute 
assessments. They are used:  
o In Year 1, when children are reading the Phase 5 set 3, 4 and 5 books 
o With children following the Rapid Catch-up programme in Years 2 to 6, when they are 

reading the Phase 5 set 3, 4 and 5 books  
o To assess when children are ready to exit their programme. For Year 1 children, this is 

when they read the final fluency assessment at 60–70+ words per minute. Older children 
can exit the Rapid Catch-up programme when they read the final fluency assessment at 
90+ words per minute. At these levels, children should have sufficient fluency to tackle any 
book at age-related expectations. After exiting their programme, children do not need to 
ready any more fully decodable books. 

❖ A placement assessment is used:  
o With any child new to the school in Reception and Year 1 to quickly identify any gaps in 

their phonic knowledge and plan and provide appropriate extra teaching. 
❖ The Rapid Catch-up assessment is used  

o With any child new to the school in Year 2 and above to quickly identify any gaps in their 
phonic knowledge and plan and provide appropriate extra teaching. 

Statutory assessment 

• Children in Year 1 sit the Phonics Screening Check. Any child not passing the check  
re-sits it in Year 2. 

On-going assessment for Rapid Catch-up in Years 2 to 6  
❖ Children in Year 2 to 6 are assessed through: 

o The Rapid Catch-up initial assessment to quickly identify any gaps in their phonic 
knowledge and plan appropriate teaching 

o The Rapid Catch-up summative assessments to assess progress and inform teaching 
o The Rapid Catch-up fluency assessments when children are reading the Phase 5 set 3, 4 

and 5 books for age 7+.  
❖ The fluency assessments measure children’s accuracy and reading speed in short  

one-minute assessments. They also assess when children are ready to exit the Rapid Catch-up 
programme, which is when they read the final fluency assessment at 90+ words per minute. 

 

 

Our Approach to Reading in Key Stage 2 
In Key Stage 2, children all take part in daily Whole Class Reading (WCR) sessions and individual 
reading time. Each class participates in 4 sessions per week of WCR, with each child reading from 
their own copy of our whole class text. WCR sessions follow a similar structure each lesson: 

❖ Teachers read aloud for the first part. Here they model reading with expression and 
intonation, taking note of authorial instruction. They will also pause to clarify potential 
unfamiliar vocabulary, and model aloud questions to ask themselves 

❖ Children are then chosen to read, in turn, sections aloud to their peers. Here, children are 
encouraged to follow the teacher’s model of stopping to clarify and reading with 
expression. A range of children will be chosen each lesson ensuring that every child is given 
the opportunity to read aloud on a weekly basis 

❖ Children then read a small section independently where they practice these skills, before 
attempting to answer a range of comprehension questions based on what has been read 
within the session  

 

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2022/03/LS-LITTLE-WANDLE-FLUENCY-ASSESSMENTS-PD05.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-rapid-catch-up/
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We actively teach and model reading skills such as retrieving information from texts, inferring 
characters' motives and feelings, and exploring the meaning of wider themes and vocabulary in 
context. Children who are not yet reading at age-related expectations, are also provided 
with extra support and small group work in order to develop their fluency and understanding. Our 
Whole Class Reading (WCR) programme follows our 'VIPERS' approach to questioning, and exposes 
children to a host of books across both fiction and non-fiction. (VIPERS: Vocabulary/ Inference/ 
Prediction/ Explanation/ Retrieval/ Summary) We have invested heavily in the diversity of our 
WCR texts, ensuring every child is provided with the opportunity to read across a range of authors, 
themes and plots, and with characters and authors from cultures and countries across the globe. 
Each year group plays host to at least 6 whole-class texts across the 6 half terms. These will be a 
combination of fiction and non-fiction, and will be linked to our over-arching, half-termly themes, 
which drive our writing outcomes, and which share cross-curricular links to our foundation 
subjects. 
 
Individual Reading and Accelerated Reader 
Children across the school will bring home books each day to continue their reading journey at 
home. These may be book choices, which are supported by an adult for our younger children, or 
individual choices for those more confident or older. Each classroom prides themselves on their 
wonderful book corners, each of which houses a wide range of both fiction, poetry and non-fiction 
books. Books in KS2 are organised in terms of level in accordance with our Accelerated Reader 
scheme. Pupils in KS2 have a 'soft start' whereby they come straight into the classroom each 
morning, giving them the opportunity to start the day with quiet, independent reading. Here 
children read their Accelerated Reader book, working towards quizzing on each book within an 
appropriate timeframe. We use the Accelerated Reader programme to support and to monitor 
pupils' reading, giving every child the ownership over their own progression and exposure to 
reading. Children thoroughly enjoy reading through a wealth of different authors, genres and 
themes, with the quizzes taken allowing them to see their own progress. This is also monitored 
and celebrated widely across the school by both class teachers, our Literacy Lead and Senior 
Leadership Team. Parents can keep informed of their child's progress in AR reading by logging 
onto Home Connect: here they can see the quizzes their child has taken, and their progress 
towards meeting their termly targets.  
 
How is reading assessed in KS2? 
Each term, children will sit what is known by a ‘Star Assessment’: this is a comprehension-based 
test, sat online through AR, where children’s individual reading level is assessed. From here, each 
child will be provided with an individual ZPD (zone of proximal development) range. This informs 
the child of which ‘zone’ or range of levelled books they should be reading within. Children scoring 
above 85% on each quiz, should aim to move themselves up through their ZPD range, with the 
hope of scoring higher on their next Star Assessment. Reading in KS2 is assessed through a 
combination of AR informed assessment, and teacher informed assessment. Here teachers use the 
answers secured from our VIPERS-based Whole Class Reading lessons and AR, to assess the level 
they believe the child is working within. This will use terminology such as ‘Below’, ‘Emerging’, 
‘Secure’ or ‘Advanced’. The same language is used from Y1 up in both reading and writing. 
 
Reading and the role of parents and carers 
At Greenleaf, we recognise the powerful role that parents and carers play in their children’s 
development. We run Nursery, Reception, KS1 and KS2 reading workshops to support parents with 



 

 
 

8 
 

reading at home, explaining our reading approaches. Parents and carers are strongly encouraged 
to be actively involved in their children’s reading, at all ages, by listening to them read, reading to 
their children, and by promoting a home environment in which books are valued and reading 
behaviours are modeled. Children and families are encouraged to take part in the local library 
Summer Reading Challenge every year, starting and finishing with visits from the local librarian.  

 

Our Approach to Writing 
Here at Greenleaf, we strive to ensure that, by the time our children leave primary school, they 
have with them the passion, stamina and skillset needed to tackle any writing challenge that 
befalls them. We are each of us life-long learners, and we encourage our children to constantly 
push the boundaries of what they think is possible in writing.    

How do we teach writing? 

Following a range of strategies, such as Talk for Writing, quality texts, collaborative work and 
integrated drama (like hot-seating, freeze-frames and conscience alley), we bring writing to life. 
Our Talk for Writing and creative approaches, are all built on the strong foundation of phonics, 
spelling, handwriting and grammar.  Our teachers are passionate and inventive about writing and 
demonstrate high-quality models for every topic. At the heart of our writing approach, is an 
emphasis on vocabulary and success criteria: this gives the children the opportunity to be exposed 
to –and begin to independently use – a host of high-level vocabulary, running alongside the tools 
for success needed like a range of literary devices. Children will learn how to create variety and 
interest in their writing through the range of sentence types taught. Each half term, writing mainly 
derives from an over-arching theme. This will also inform the WCR or class text so that writing is 
purposeful as well as hugely enjoyable. 

  

What does a topic look like in writing? 

Throughout the year, children are exposed to a wealth of text types from narratives, character 
profiles, poetry, non-chronological reports, newspaper reports, speech writing and many more, 
with the aim that the skillset they develop, can be applied to whichever writing challenge they are 
presented with. An in-depth look at genres can be found in individual year group progression and 
curriculum maps. 

❖ The process of writing is taught explicitly within each topic. Lessons often begin with an 
exploration of success criteria and vocabulary, with the children being encouraged to up-
level and collaborate to create ones themselves 

❖ Writing consists of the process from idea, to plan and draft, and then on to edit and 
publish, with each topic resulting in a ‘Big Write’ 

❖ Across the year, children in every year group will create Big Writes across every genre 
identified by the National Curriculum. Genres are also revisited termly or yearly, to ensure 
progress exists 

❖ Writing is purposeful with the audience in mind from the very start 

❖ Topics often allow children to adapt models, incorporating self-lead ideas and inspiration, 
which in turn promotes a greater love of writing, and children who are creative and 
imaginative thinkers 
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❖ Children are given time to revise their work, to peer edit, and to conference with an adult 
to further extend their ideas 

❖ Vocabulary is embedded within every lesson and children have half-termly Tier 2 and 3 
words which they work to include 

❖ A broad range of sentence types is explored through focus grammar lessons and literacy 
lessons, which challenge and extend our learners. These are incorporated into every 
lesson, with teachers constantly referring to success criteria for support. This allows 
children the ownership as well the desire to constantly adapt and evolve their own ideas. 

 

Writing at Greenleaf is a huge strength and one, which we pride ourselves on. In every class, high-
quality models are at the heart of exposing children to a range of language and literary devices, 
which they can then mould to advance their own practice. 
 
Spelling and Handwriting in KS2 
In KS2, children use the Spelling Shed scheme for the teaching of spelling. Here, children have (3 
times a week) directed spelling lessons, exploring words which derive from a common spelling rule 
or pattern, or challenge words taken from the Y3 and 4 or Y5 and 6 statutory word lists. During 
each lesson, children will explore the spelling rule, through identifying its phonic or syllable 
content, its etymology, morphology, and its similarity to other words in the same family. Spellings 
are also taken for homework and weekly tests are recorded. This repetition embeds the spelling 
rule into the long-term memory and allows children to apply their knowledge of spelling rules to 
unfamiliar words they may come across. Key ‘Tier 2’ spellings are also present at the start of each 
literacy lesson. These are high-level, descriptive vocabulary, which teachers want to expose 
children to in an effort to see them used independently within their writing. Spelling and 
handwriting work hand-in-hand here at Greenleaf, with muscle memory playing a huge role in the 
long-term memory. Teachers model joined handwriting every lesson, and take the time to explore 
‘tricky’ joins with children at various points across each week. Children struggling, benefit from 
smaller group work to support with handwriting and spelling – something which every year group 
offers. 
 
 
Across every element of literacy here at Greenleaf, exists highly skilled adults, who drive to bring 
out the best in every single child - the result of which is that children often make outstanding 
progress. It is, and always has been, our aim that every child leaves us, ready for their next step in 
education, armed with a solid foundation of literacy, and as a life-long lover of reading and writing. 

 


